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SECONDARY- LITERACY ACROSS THE CURRICULUM
Strategies for Secondary Subject Teachers:
Inclusion of Pupils with Poor Literacy Skills 

The skill of reading is a very complex one to master and some pupils have difficulty with it throughout their school life and into adulthood. Writing can often also prove problematic. These difficulties may lead to behaviour problems as the pupil can become increasingly frustrated and may look for other ways to ‘impress’ their peers.
Sometimes a simple strategy can make all the difference and allow these pupils to work alongside their peers in subject classes and become independent of support staff.  One to one, adult to pupil, constant support should only be considered after all other strategies have been exhausted as it is considered to ‘disable’ pupils.
Pupils will experience varying degrees of difficulty but the target for all should be to become increasingly independent learners. It follows then that as the pupil progresses through each school year; the amount of support could and should be reduced to allow this independence to build. There is therefore a case for all subject teachers to have regular discussions about how best to support these pupils and to decide which strategies work best for that pupil, at any particular time -this is the key to success.
Common Concerns

 “It is not my problem if a pupil has difficulty in literacy, that’s the job of the Support for Learning team”
 “All Practitioners in each sector, in each department and in all settings have a responsibility to develop, reinforce and extend literacy skills.” A curriculum for Excellence
By working with the SfL team, the pupil has a better chance of success. However, this does not have to be exclusion or one to one support in the class. The team can offer further advice, can assist when differentiating materials and can help with continuity between subjects.

Inclusion within the lesson can make a difference to their level of self esteem and therefore their willingness to learn. It allows them to build the skills needed to become increasingly independent. 
 “ There is so much information that I need to give the pupils during a lesson that I don’t have time to give extra literacy help to one or two pupils”
By using teaching methodologies where ‘teacher talk’ is reduced and pupils are more involved in the learning process, not only will the teacher have more time offer support, all the pupils in the class will benefit. 
STRATEGIES FOR INCLUSION
The following are some of the strategies that have proven to be successful for all pupils but especially those with poorer literacy skills and can be introduced into in any subject; bearing in mind that different strategies work for different pupils and at different times in their schooling.
	ALL SUBJECTS:

	Reading
	Writing

	Listening and talking


The strategies have been divided up into the three main components of literacy. However many of the strategies can be adapted to support each of the aspects.

Key points
Think about trying to increase listening and talking in groups and decrease reading and writing. Pupils who have a reading problem will most likely rely on their listening and talking skills to compensate. 

It should be remembered that pupils with literacy difficulties will need higher levels of concentration. It may be helpful to allow them break during a lesson.
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READING

Use collaborative strategies
This is a very successful strategy and can be the easiest and most effective method of inclusion. One of the reasons is that, by the first year of secondary school, most pupils will already have mastered the skills of collaborative learning and will be used to giving and receiving peer support. Another plus is that all pupils are treated the same.
Pupils work in mixed ability small groups [3-4 per group]; working towards the same goal but each with a defined role within the group. The text is read aloud by some or all the group, each group reading quietly at the same time.
 [For more ideas visit www.hvlc.org.uk/hlp ‘Reading for information’]
Taking responsibility for their own learning 

Ask the pupil how you can support them to read the text!  Pupils increasingly want to take responsibility for their own learning and they are often the best judge of what can help.
Before, During, After 
Divide the lesson into before, during and after reading and provide strategies for each part of the lesson. 
Before reading
Recall

Begin the lesson by recalling, as groups and then as whole class, information learned in the previous lesson. This helps poor readers relate what they know already to what they are about to read.
Teach reading strategies

It only takes a few minutes to remind the class of what they should do if they cannot read/understand a word or phrase: give reading clues– sound it out, read the whole sentence, look for clues e.g. capital letter, words inside words, highlight the word and come back to it later, split the word up, use a glossary, ask a peer. If all else fails, use a dictionary. The pupils will probably come up with more ideas.
Seating

It seems obvious but make sure poor readers are facing the text and are not ‘side on’.
Oral Synopsis  

Give poor readers an oral synopsis [blurb] of what they are about to read. This helps to put it into context so they can tackle unknown words. For example ‘We are going to be reading a passage about how volcanoes are formed and why some erupt. It gives examples of active volcanoes in the group of Islands that make up Indonesia.’ You may decide to give a fuller explanation to the poorer readers whilst the others are reading independently. 

This teaching method is an effective learning tool for all pupils
Prior knowledge 
After the teacher has given a brief synopsis but before they see the text, the trios
 discuss what they think they already know about the topic.  This is written in note form by the recorder of the group and revisited at the end of the lesson. From this, they may also decide what they want to find out-this helps the teacher to develop the lesson to meet their needs.
 Prediction
After the teacher has given a brief synopsis but before they see the text, the trios independently
 brainstorm which subject specific words may  be in the passage and discuss their meanings. Allocate a short period of time e.g. 4 minutes and ask each reporter to ‘feedback’ what their group predicted. The teacher uses this time to help the poorer readers to locate (and highlight) the key words and discuss their meanings. This will prepare them for the first read of the text. 
Key words

Before they see the text, the teacher gives the whole class a key word from the text. In small groups, they quickly discuss what it means. They can hold up a green card if they are confident, orange if not sure and red if no-one in the group is confident that they know what it means. The word is clarified as a class and another one given. This may only take 5 minutes but can help all the pupils.
Use Quantities

Tell them how many facts/points/pieces of information they have to read and find. This helps them focus on the task as it has a definite outcome.  If an acetate overlay or a photocopy of the page is used, trios can work together to find and record the appropriate number of key points using a highlighter pen.
Vocabulary list

Provide a simple glossary sheet showing the key words and their meanings for pupils who may struggle to understand the text. 

Paper thickness

Shadowing can cause real problems for poor readers. If the writing is shadowing through the paper from the page below, slide a blank piece of paper between the pages. If however the writing is shadowing through from the reverse side, you may need to photocopy it. Where possible, poor readers should be given single sided photocopies for all their work.
During reading

Main points

The teacher gives the pupil a text with the main points highlighted. This is what they would be expected to read whilst the others read the whole text.

Differentiated texts 1
The pupil is given a summary of the text or a text written in simpler language, shorter sentences or by using easier words. Perhaps just list the main points in a bulleted list. This is often all that is needed to facilitate inclusion. 
You can check the ‘readability’ of text using the Flesch-Kincaid reading ease scale built into Microsoft word. A score of 60-70 should be able to be read easily by the average 13-15 year old and 90-100 for an average 11 year old. To set this up go to tools(options(spelling and grammar(and tick ‘show readability statistics’. To check the text, highlight it and go to tools(spelling and grammar. Once the spell check is finished, click ‘no’ to check the rest of the document and it will show you the readability ease scale. This will help you to decide if it needs to be simplified for some pupils.
Differentiated texts 2

The poorer the reader, the more images/less text ratio is needed. Try to use texts where they images are next to the text to which they refer.
Differentiated texts 3

Could a different format be used to access the same information? A simple diagram or chart may be more appropriate for some pupils. You may have the same information on film, audio tape, or on a text with supporting pictures or photographs.
Some texts are also available in a graphic novel form and may be appropriate to offer.
Differentiated texts 4
Think about using coloured paper; sometimes poor readers find that reading black on white can be difficult. Photocopy the text onto pastel coloured paper.  Coloured overlays have also been proven to help some pupils. 
Font – could this be simplified/made larger? Italics can be more difficult to read that plain font. What about using double spacing between words and between lines, printing sections in different coloured ink, numbering paragraphs? A large gap between paragraphs can help. 
Style of writing/print

Bear in mind the following when choosing texts or creating texts for pupils with reading problems:

Difficult to read – written entirely in capitals, italics; underlined words, cursive writing
Easier to read- written in both lower case but with capitals where expected; bold; boxes drawn round key words or phrases

The shapes of lower case print help recognition because the tall letters and tails give more distinctive shapes to the words than BLOCK CAPITALS do.
Left to right

Very poor readers may not automatically read from left to right. If this is the case, a dot on the left hand side may guide them.

Margins/Post-It notes
Leave a margin around the text and encourage them to write key words or notes in the margin to help them remember what they are reading. Alternatively, allow them to make notes on post its while they are reading. These can be stuck next to the text to which they refer.
Paragraphs

A page of reading can be daunting for a pupil with reading difficulties. Cut up the text into paragraphs. Number them and place them in a pile, one on top of the other. The pupil is then able to focus on one section at a time.

Reading to the pupils

The text is read aloud to the poor readers only. The majority of pupils can read the text and should be expected to do so unless it is a particularly technical/difficult text. Supported reading can be with a peer or a SfLT or SfLA or the teacher and can be a paired read (see below).
Towards independence; it may be appropriate to expect the pupil to read part of the text and only have a proportion supported.
Tip –to help develop their reading skills, point to the words as they are read.
Paired reading

Paired reading is when both persons read at the same time. The better reader sets a reasonable pace and the poorer reader joins in when they feel comfortable.
Older peer support

Older pupils can be a paired reader with younger pupils. This is beneficial to both parties. The younger one gets support in their reading and the older one builds up experience for a future job or at least for their personal statement.
Adult paired reading

The school youth worker or active schools coordinator may be happy to help. This can be particularly successful with boys.

Memory stick

Make any suitable presentations available for those who may need to revisit the text as a study aid.

MP3 player
Record the text onto an MP3 player or similar for them to listen to in class. This can also be used to complete homework or as a study aid.
 Highlighters

If reading as individuals, the reader highlights words that they cannot read or don’t understand. As they read, the teacher can then see when/if they need help. This is a step towards independence.  Alternatively, they can make a note of words whose meanings need to be checked. 
Traffic lights

Use traffic cards for all pupils.  A pupil who is struggling with reading the text can lay an orange card on their table (I need a little help), red if really stuck and green if the text is fine. This AifL strategy helps you to give support where needed whilst allowing others to be independent, and is especially helpful when you don’t know the pupils well e.g. with a new class or when standing in for an absent teacher.

‘Reading ruler’
Ask your SfL team for a ‘reading ruler’. These are strips of card with a ‘window’ which allow the pupils to isolate and read only a word or few words at a time. They are very helpful but not all pupils like using them.  However it is a strategy that you could offer.  Some pupils may find it helpful to use a coloured window as this reduces glare. See http://www.assist-it.org.uk/assets/content/light_sensitivity.htm 
Bookmark

A plain bookmark or ruler can help the reader keep place when reading or copying information. Bookshops sell ‘teenage’ ones that may appeal.  Free downloadable bookmarks are widely available.  

http://www.allfreeprintables.com/bookmarks/index.shtml
http://www.scholastic.com/harrypotter/downloads/bookmarks.htm

Memory hooks 
Provide ‘memory hooks’ for reading subject specific words eg angles – acute (a ‘cute’ smaller angle) and obtuse (‘obese’ bigger angle) 
After reading 
Recall
Trios discuss what they have read. Discussion is a very helpful learning method as it fills in the gaps in their reading and helps to clarify understanding. The teacher may want to guide their discussions by posing a few general questions.
Class summary

The teacher can ask volunteer pupils to each summarise a section of the text for the whole class. This will help the pupils who struggled to read it to understand the content.

Key words

The teacher may write ‘key’ words on board. Now that they have read the text, trios discuss what the key words mean and locate them in a paper copy of the text & highlight them. This text is then given to poorer reader, whilst the others get an unmarked text or the textbook. The lesson continues as individuals or in groups.
Tip– use different colours on the board. Pupils highlight the text with the same colour.
Walk about
After reading, pupils walk about class. When the teacher indicates, they share 1 piece of information from the text with the nearest person. They decide if they agree and move on. They can either share a new piece of information with each person (often learnt from others) or the teacher can ask them to repeat what the previous person said. The pupils will retain more of the knowledge and only takes a few minutes.
WRITING
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Handwriting

It is more useful to help older pupils to improve their own style of handwriting than to ask them to change the formation or to learn a new style. A simple step may be to encourage them to make tall letters taller as pupils with poor handwriting skills often make all letters the same size.

Tips

· Ask them to write on every second line- it’s much easier to read. 

· A roller pen can improve presentation

· If you have higher seats in your classroom, give them to left handers. They need to be able to see over their hand and will often sit with their foot under them to give them this elevation.

· Praise them for the content not the presentation.

Use collaborative strategies
Pupils can continue to work in mixed ability small groups [3-4 per group] to complete a short written task to follow on from a collaborative reading lesson. Again, they are working towards the same goal but each person has a defined role within the group. 

Taking responsibility for their own learning 

Ask the pupil how you can support them in their writing. Pupils increasingly want to take responsibility for their own learning and they are often the best judge of what can help.

Before, During, After 
Divide the writing section into before, during and after writing and provide strategies for each part of the section. 
Before writing
Teach writing strategies

It is important for all pupils to be clear about what is expected of them in terms of writing and presentation. This means that two learning intentions are required- one about the knowledge or content and the other in terms of literacy skills. See below.
Types of writing
If, for example, pupils are expected to make notes, then the teacher would discuss the features i.e. bullet points, no sentences, quick writing, spelling not vital etc. If however they are to write a report, then the literacy features would be very different. A displayed check list for that particular type of writing would be of benefit.  To provide consistent expectations, these checklists can be shared across subjects.
Modelling Writing

Use the reading to writing model; the teacher teaches the features of a type of writing by using an example of the required genre. 
Literacy outcomes

Tell the pupils what you are looking for in terms of presentation before they begin to write. Try to focus on just one or two main ones. This helps all of them to think about the presentation as well as the content but is of particular help to lower ability pupils. However, you may need to provide a strategy to allow these pupils to achieve this.

Literacy Targets 
This is a useful strategy for all pupils and can be set by the pupils as a whole class or as individuals or as both. Pupils who struggle with literacy would benefit from setting their own gaols for each lesson. It may simply be ‘Today I am going to spell the common words correctly in my writing’. The teacher and/or pupil would suggest a strategy that may support them to achieve this. The focus of correction would therefore only be the content/knowledge plus the common words, not the spelling of subject specific words or handwriting or grammar etc. Small steps to improvement are the key.

Writing for a purpose

If pupils understand the purpose of their writing and appreciate the intended audience, it can help to put it into context. Try to connect their writing to a real life situation e.g. writing a letter to the local councillor about a local matter or writing a book report on a blog for others to read. Visit HLPs book review blog at http://hlpreadingblog.edublogs.org  
Oral instructions

Don’t expect poor readers to read instructions from the top of a sheet or from the board – they will need to hear it orally.
Group instructions

Take two minutes to allow groups to quickly discuss what they are expected to do. This helps clarify instructions for all pupils.
During writing
Differentiation 1
Differentiate the activity given; for example, the class may be writing detailed answers while the poorer writer may be asked the same information in a multiple choice format. Alternatively, they may be asked to answer only some of the questions.

Differentiation 2
Have different expectations for these pupils e.g. it is better to write two sentences well than the pupil give up or ‘act up’ if they are asked to write the same amount as the rest of class.
Differentiation 3

Can they record the information in another form? A poor reader/writer may prefer to use diagrams or drawings and using colour may help. They may need to be directed to begin with.

Planning 

A mind map is a very useful strategy when planning a longer piece of writing. It helps to focus on key points. This plain plan can then be more easily used as a tool to writing. While the rest of the class is planning, the teacher could support one or two pupils to create a mind map. This skill would be useful in all subject areas.
http://highlandcla.wikispaces.com/Swap+Shop
Prompt card

Offer them a simple task prompt card to remind them what they have to do. It may also contain some key words to use.
Writing a summary

A simpler way to write a summary is to use the ‘trash and treasure’ method.   Pupils ‘trash’ first by highlighting in red the information that is not vital and highlighting in green what is important. (This part may be supported if they are also poor readers).  Pupils then transfer this green information onto a mind map. The original text is removed and each part of the mind map is made into a sentence which becomes a summary of the original text. 

Writing Tools 1
A poor writer may panic at the sight of a blank piece of paper. Using an A5 piece or a smaller jotter often helps as the task then seems more achievable.   Some pupils may benefit from writing on coloured paper and/ or using felt pens.

Writing Tools 2
Consider the use of a laptop. There are lots of ‘tools’ that can help a struggling writer such as spell check, synonyms and writing programmes like Textease and similar. Think about the colour of the screen on which they are typing. This can easily be altered to be in colours other than white. You can find out how to do this at 

http://www.assist-it.org.uk/assets/content/light_sensitivity.htm
Writing Frames
A basic tool that helps to guide a poorer writer. The paper is divided up into varying sections with titles or questions to help them follow a process. If they are encouraged to write in sentences, a next step may be to transfer this information onto another sheet or computer. This will be a redraft if they are taught how to self correct. If they have written in note form, they would then redraft into sentences. Alternatively, the writing frame may be accepted as the finished product.

Note – writing frames should be kept to a minimum for the rest of the class unless used as a guide as they discourage extended writing.

Displays

An interactive visual display is one of the best aids for all pupils but especially for pupils with poor literacy skills.   Build up subject specific vocabulary as the topic progresses. After reading or listening, pupils are asked to recall key words. An example could be ‘holocaust’. The pupils are asked to spell this orally to a partner and between them they decide on a ‘correct’ spelling. The correct spelling is written as part of the display. The pairs could then be asked to tell their partner what it means (embedding learning). 

Prompt cards

As above except the pupils write the words on an individual card. This card can be used as a spelling prompt/reminder as needed, and is added to throughout the topic/unit.
Spelling Aid 1
The teacher can provide a subject specific prompt card for poor writers. This may need to be written in different colours or divided into sections to help them locate the words more easily 

(see also spelling booklet on www.hvlc.org.uk/hlp for additional ideas)
Progression – ask the pupils to learn one word each day which can then be removed from the list. It works best if the pupil chooses which word they think they can learn first, second and so on.

Spelling booklet

The pupils carry a subject spelling jotter with them from class to class. It is divided up into different subjects and pupils build up subject specific words that can be referred to when writing.
Spelling Aid 2
Provide poor spellers with a miniature white board to ‘have a go’. This is teaching them the skill that adults use: ‘Does it look right?’ without committing themselves to paper. If the whiteboards are put on every table, all pupils can ‘have a go’ if they find this aid useful. This strategy has been found to improve spelling. A spell –checker may be used but only after they have ‘had a go’.
Common words
Poor spellers could build up personal dictionaries of common words. These could then be used in all their classes.

Teacher correction

As the pupils are writing, the teacher can simply put a dot under one or two words that are spelt wrongly.  Most pupils would be expected to self correct whilst the teacher could help the poorer writers/spellers to correct. 

Tip – only correct one or two words at a time or it will detract from the writing.

Punctuation

On occasion the teacher may look for punctuation errors rather than spelling but should always explain what literacy skill they are checking during that session. Punctuation targets should focus on splitting the work into paragraphs and the correct use of capitals and full stops before any other punctuation.
Reading to writing

Help lower ability pupils to make the connection from what they read to what they write. For example, if they are to make a poster then give them an example of a poster to show the features that should be included.
Transference 

Transferring information from one genre to another [e.g. a text to a cartoon strip/poster/mind map etc] helps pupils to retain the knowledge and to embed understanding. It can either be

1. from a published text to another form or

2. from their own writing to another form

This could be done collaboratively which will increase learning by, for example, taking three individual mind maps ,discussing them and then writing one collaborative report which takes account of the three initial ideas. 

Presenting information without writing

There may be occasions where a poor writer can present their work in other formats, for example, by recording onto a Dictaphone, a video, podcast or similar. The ‘text’ may be typed up by an adult, if required. Some computer programmes allow you to speak directly onto them.
Copying from the board

If pupils are being asked to do this, then think about where they are sitting.  Poor readers/writers would benefit from facing the front, not sitting side on, fairly near but not right at the front (they tend to be less confident readers if they are right at the front) and away from a window. 

Other suggestions may be to 

· give them a paper copy as this is much easier to copy from

· as a development, ask them to copy the first half and then give them a photocopy of someone else’s notes (the second half only or they will question why they had to copy any of it at all)

· An alternative would be to just give the poor writers the notes in paper format – you could use the time whilst the others are copying to check for understanding.

· Use different colours on the board for different sections/ideas
· Put boxes round technical words. These are the words that all pupils will mostly likely have to look at more than once and it helps them to locate them again. For some pupils, underlining can make it harder to read.
· Make your own handwriting as clear and easy to read as possible! (see reading section for hints)

Learning breaks

Some pupils have to concentrate really hard just to write a few words. A break or two during a lesson can help them to refocus on the task. It is best to time the work/break ratio with a clock or timers that they can self regulate eg work for 10 minutes with a three minute break. Part of the break could be used to check their understanding of the task.
After writing
Peer/self checking
In pairs, ask the pupils to put a dot under words they think may not be spelt right. They can peer correct or ‘have a go’ on a small whiteboard to test the alternatives. The teacher should set a quantity e.g. a maximum of 8, as some pupils may have a great many. It is better than some are corrected than none. This type of correction can be done individually as part of a self improvement and redraft but poor readers/writers would need support. 
Redraft

Pupils with poor reading and writing skills will find any independent redrafting difficult. To help them, pupils could work in pairs. It may be better to have just one paragraph redrafted and improved properly. This sets smaller achievable goals which will help their motivation.

Trading information

Pupils retain more if they ‘teach each other’. Pupils meet up with a partner and ‘trade’ one piece of information at a time. The teacher decides how many pieces can be traded. This either clarifies their own thinking or reminds them of something they have forgotten to include.
Goals
Revisit the literacy goals/targets set at the beginning of the lesson or from a previous lesson as a class, in pairs or as an individual; evaluate and plan for improvement. This is best done as pupil/teacher with lower ability pupils. Build on small successes e.g. two sentences one week – the goal may be three the next.


Written homework

Pupils with poor literacy skills should not be given the same amount of written homework as their peers. Homework also needs to be differentiated more than class work as there may not be any/the same level of support at home. Use the strategies suggested above or ask the parent to scribe. Work may be completed on the computer. The teacher needs to be clear that the pupil understands what is expected of them at home.
TALKING AND LISTENING



Pupils with reading and/or writing difficulties will rely on their talking and listening skills more than other pupils. Functional talking and listening are life skills which help to support reading and writing but they need to continue to be developed throughout their schooling.

Talking and listening are the key elements in the collaborative learning strategies suggested in the reading and writing sections in this booklet. These skills are enhanced during these lessons as there is complete inclusion of pupils and equal participation. 

Key point- teachers should be aware of how much they talk during a lesson compared to the percentage of time where pupils are talking in small groups. Pupils learn how to talk and listen effectively by working together not by listening to the teacher.
Before, During, After 
Divide the listening section into before, during and after talking and listening and provide strategies for each part of the section. 

Before listening
Explanation
Always introduce what they are going to listen to and what will be required of them after they have listening to i.e. why are they listening? You may choose to help pupils by giving them a synopsis of what they are going to listen to. Pupils can focus better if they know what will be expected of them after they listen e.g. ‘after you have listened, you are going to work in threes to create a power point presentation to show what you have learned about this topic.’
Prior knowledge

Make links to, and allow them to discuss, their prior knowledge. This will help them understand more of what they hear.

Key vocabulary

Pick out a few key words contained in the text/film and discuss their meanings prior to reading. This could be done in small groups or with a partner.

Use Quantities
e.g. ‘I want you to listen to find 5 reasons why the country went to war.’ This also helps to focus their listening.

Questions

If they are to answer questions, allow them to read and hear the questions they are going to be asked before they hear the text/watch the film.  Questions should be displayed throughout.

During listening
Note making

If you are asking the pupils to make notes, support some of the pupils by giving them headings to write notes under. Where possible, these should be written in the order that will hear the information.
Group note taking 1
In trios, collaboratively take notes under different headings. Divide up the headings provided by the teacher- some pupils could take notes under one heading whilst other could cope with two or three. After listening, come together as trio and pull notes together to make one complete set. This can be photocopied if all three need the notes for later.

Group note taking 2
The teacher divides up the headings so that each person in the class has one under which to write notes. This means that they can really focus on listening to the remainder of the text. After listening all the pupils meet up with the others who were writing under the same heading. They compare notes, share information and update their own notes. 

Groups rearrange to have one person per heading together. Each person shares their information with others in the group. Pupils can listen only or write notes if they choose. 
Listening twice

If you are using audio or audio visual let the pupils listen to it twice to fill in gaps that missing. All pupils benefit from hearing a text twice but if this is not possible time wise, poorer writers may listen to it again instead of writing a follow up along with their peers.
Noting words

As they listen, encourage them to write down words that they don’t understand – these can be clarified in trios before the 2nd hearing. The teacher may clarify any still unknown.
Notes in different formats

Allow pupils to choose how they make their notes e.g. some may prefer to make quick sketches or diagrams but they will need to be reassured that that format is OK.

After listening

Recall
Trios discuss what they have heard.  Discussion is a very helpful learning method as it fills in the gaps in their listening and helps to clarify understanding. The teacher may want to guide their discussions by posing a few questions.

Class summary

The teacher can ask volunteer pupils to each summarise a part of what they have heard for the whole class. This will help the pupils who struggled to understand the content.

Key words/phrases

After the first read, clarify words or phrases that may not have been understood.
Recording

It may be possible to provide the listening task in a format that can be taken home to help with homework or as a study aid. This is a very effective way to support pupils with literacy difficulties.
Talking[image: image6.wmf]
In groups

To facilitate purposeful talking in groups, set concise rules and guidelines. These should encourage inclusion of all within the group and the valuing of everyone’s ideas and opinions. These rules are shared and discussed before talking and followed closely during talking.  Many pupils will now come from their primary school with a good understanding of how to “play” these roles. 
As a class

Answering oral questions

A pupil with poorer reading skills can find it daunting if the teacher is directing oral questions to the whole class about a text. Some suggestions may be

· Allow think time

· Allow the pupils to discuss the answers briefly in pairs.  Feedback will begin with ‘we think…’ which takes the pressure off.  It also will help them to retain the information better as they have been ‘teaching each other’
· Ask open ended questions to allow them to apply their knowledge and justify their opinions.
· Consider all answers if their idea can be justified. This teaches the pupils to appreciate others’ opinions.

· Have ‘no hands up’. The use of a signal may help all pupils to participate e.g. thumbs up if they think they know the answer, level if they are not sure and down if they do not know. This means the teacher can ask a pupil when they are confident that they know the answer. This helps increase the self esteem of poorer ability pupils as it ensures opportunities for them to experience success.
· If they are unable to answer a question perhaps allow them to ‘phone a friend’




Pupils on the autistic spectrum – collaborative learning
Some of these pupils do not like working with others. Here are some tips that may work: 

Always give them their own copy of everything and allow some element of choice eg colour of highlighter. 

If pupils are moving seats to form trios, allow this pupil to stay in their own seat.

Don’t force them into a group, tell them that is their group and they can join them when they feel able to, or negotiate a time – ‘how long do you think you will be able to be part of the group?’ and give them a timer. 
DYSLEXIA 

The following three pages have been provided by the SfL team and Dyslexia Scotland and give advice about using ICT with pupils who have difficulty with reading.
ICT Starting Points

Pupils with dyslexia often have problems accessing the written word. Using technology can not

only help to overcome the initial learning process, but can also be used to provide lifelong

support strategies. A modern computer can provide a multi-sensory environment where sound

and images can be used to supplement the written word and calculations. Other items of

technology can also be supportive:

• Handheld tape or mindisk recorder.

• Digital camera.

• Portable spellchecker.

• Scanning pen.

• Scanner.

• Printer.

• Electronic organiser.

• PDA.

• Laptop notebook.

Parents of dyslexic pupils seeking could start with these basics . . .

• Desktop computer and Printer.

• Access to the Internet and email.

• Selection of support software on the computer.

• Keyboard training program.

• Text to speech software.

• Mind mapping program.

• Text prediction program.

• Spelling / Number practice programs.
. . .and add desirable but not essential items later:

• CD-Writer.

• Scanner.

• Digital camera.

• Portable writing aid e.g. PDA/ AlphaSmart Dana / Calcuscribe

• Extra support e.g. Franklin spellcheckers/handheld voice recorder

•

A school ICT Co-ordinator or SfL team may collect a toolkit that can be used to assess the

additional support needs of dyslexic students such as:

• PC computer.

• Access to the Internet and email.

• Printer.

• Selection of support software on the computer.

• Collection of free demo CD ROMs of useful software.

• Word processing package

• Database for storing references/contacts.

• CD-Writer.

• Scanner.

• Digital camera.

• Equipment and software for pupils to try at home:

• AlphaSmart Dana

• Franklin spellcheckers.

• handheld voice recorder.

• Software Demo CDs
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Small and Portable Devices

Apart from full laptop computers there are a number of smaller and cheaper devices which can also

help dyslexic people. They are mostly electronic and often have quite a lot of computer intelligence.

Alphasmart

The Alphasmart 3000 is a simple word processor with a full keyboard and a small screen. These lowcost

word processors are often used in primary schools and lower secondary by dyslexic pupils.

They are sturdy and can survive the average school-bag.

They are less likely to be stolen, as they have no games and cannot connect to the Web.

They have a spell-checker, sometimes word prediction and can link to a printer or to a

computer.

There is no text to speech feature to support poor readers.

The screen is very small, so users cannot easily see what they have written.

Those who have visual dyslexia will struggle to see the screen.

The Alphasmart Dana is basically a PDA with a full size keyboard and a slightly larger screen.

Although the screen is still smaller than a lap top PC, and monochrome, different styles and sizes of

fonts can be used, making it more legible than a PDA or Alphasmart.

It has all the usual PDA functions of calendar, address book etc;

Several add-on programs are available including word prediction and mind mapping.

There is no speech output, whether recorded speech for digital books, or synthesised speech

to read back work.

They may not be suitable for those with visual dyslexia.

Tablet computers

Tablets are A4 size computers consisting mainly of a touch sensitive screen.

Some also have a keyboard.

They are good at recognising hand writing on the screen (unless there are serious handwriting

difficulties).

They may be used for reading e-books, taking notes in subjects where diagrams and equations

are common or creating mind maps.

They tend to be expensive and low powered compared with a laptop.

They may not be sturdy enough for younger pupils to carry around in schoolbags.

PDAs

Personal Digital Assistants are the little portable computers not much bigger than a mobile phone.

Some PDAs include mobile phones and some mobile phones may also include PDAs. PDAs usually have a

text editor, a calendar, e-mail, Web browser and other software.

They are useful for personal organisation and remembering details.

PDAs may incorporate MP3 players, which can be used for listening to text, as well as music.

The size and clarity of the screen varies as does memory and speed, and ease of control.

Some PDAs can now record some speech but this is more expensive than using a voice recorder.

The PDA contents must be backed up often as it is easy to lose data.
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Scanner

This is s a hand-held or flat-bed device (something like a photocopier) that reads text and converts it

to a word-processed document which can be edited and saved on a computer.

Most hand held scanners will not manage handwritten notes.

There may be problems when the document print is unclear

Documents containing symbols or complex layouts may not be reproduced correctly.

Reading Pen

Reading Pens have been available for some time, but younger dyslexics have not found them easy to

use. Later, improved versions will scan and read a whole line out loud, although it is still most useful

for reading (decoding) individual words.

Users may scan a word and listen to it.

Words can be looked up in the comprehensive dictionary.

The dictionary definition will be read aloud.

A Memory Extension Kit allows users to scan and store quotes and notes, or add translation

dictionaries e.g. French-English.

It may speed learning because a student can experience many more words in the time that it

would take to look up one word in a dictionary, or decode it with individual help.

Franklin electronic dictionaries

These vary is size from the ‘credit card’ to desk top versions. Users enter a word and the spelling is

checked - even bizarre or phonetic spelling will offer the correct spelling.

Many also have dictionaries and thesauruses.

Some even read words and definitions out loud.

Recorders

All recorders are useful for taking notes, noting homework and other things to do, and recording

lessons, particularly if there are problems writing, copying or taking notes when listening.

Cassette tape recorders /Dictaphones are relatively inexpensive, but not very versatile and it

is hard to find the place on a tape.

Mini-Disc recorders are expensive but it is easier to find data and they are popular because

they can be used for recording music.

Solid state recorders, which record onto RAM chips can record for long periods of time e.g. 10

hours or more, which makes them good for recording lessons.

Digital recorders (with memory cards) can be used for remote dictation: text can be dictated

away from the computer and either stored as voice files or transcribed (perhaps into a speech

recognition program) later.

Digital recorders can transfer text to the computer much faster than Mini-Disc recorders,

which have to do it at the recorded speed.

Digital recordings stored as voice files can be downloaded into an iPod.

Apple iPod or iPod mini

These are very useful for data storage and downloads – and many pupils already use them for music.

The device can also record using a specific voice recording adapter. It is compatible with Apple Macs

and PCs. It may not be possible to adapt the iPod mini for recording, so if this feature is required, the

standard iPod should be used.
          Shared literacy Targets and strategies


Literacy targets may be agreed between the pupil and the SfLT or the subject teacher. The pupil would benefit from having the same targets in all their classes, rather than different ones in different subjects. 


The pupil could keep a target card or book that could be shared with their teachers from class to class. 


Alternatively, a list of targeted pupils is updated weekly/fortnightly showing the literacy skill that is being focussed on. The strategies being used to support that pupil may also be included. This list is kept by each subject teacher, can be referred to prior to the lesson and could be used as a literacy profile to track improvement.


Note - The target(s) would continue to be shared with the pupil and progress discussed.


Some schools may choose for these pupils to keep a folio of one or two up to date pieces of work from each subject. This may help with consistency across the curriculum.








� Trios refer to any small mixed ability groupings. These groups are most effective with between 2 and 4 members


� In this booklet, independently means independent of an adult. Pupils may work collaboratively or individually.
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